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Chapter 6.1: Conceptual Introduction

Summary
One particularly neglected area of skill instruction for adolescents and adults with autism is sex
and sexuality education. This chapter covers the issues and potential risks of neglecting this critical area
of knowledge immediately related to an individual's quality of life. Particular topics covered include
how to define sexuality, the importance of sex education, the relation of sexual knowledge to social
problems, and the history of sexuality for adolescents and adults with autism.
Learning Objectives
1. Define sexuality.
2. Identify the number one cause of arrest for individuals with autism.
3. Identify 2 main components of eugenic movement.

4. Identify 2 reasons for eugenics movement.

5. Identify 3 myths about sexuality and autism.

August 2009 BINGHAMTON 191

UNIVERSITY

STATE UNIVERSITY OF NEW YORK



Institute for
Child Development

BROOME
Autism Initiative:

Training Series

To Serve + To Educate - To Understand

Module 6: Issues in Relationships and Sexuality
Chapter 6.1: Conceptual Introduction

Slides

Bridges to Adulthood for Learners
With Autism Spectrum Disorders:
Targeting Skills for the Next
Environment

Peter F. Gerhardt, EdD.
Organization for Autism Res
ardi@researchautism.org

Sexuality Defined
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Both programs were designed to 1) protect
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3 reproduction.

Until the mid-1960s such actions remained

relatively commonplace with displays of

sexuality by learers with developmental

disabilities punished as inappropriate or

deviant

And for the Learner with ASD...

lity education is complicated by
language and communication probléms and
social di . Unfortunately, while sexual
feelings and inte:

information source available to neurotypical
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rather avoid than address. This may be
even more true when the issue is sexuality
and learners with ASD.

Myths about Sexuality

In the community at large, there Continue to
exist a number of myths regarding sexuality
and leaners with ASD including
Persons with ASD and other developmenttal
disabilities have little or no interest in sexalitys
Persons with ASDs and other developmental
disabilities are hypersexual
Persons with ASD are solely heterosexual
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Slide Summary
Slide One:
Often we focus on what individuals with autism can’t do, when we should be focusing on what they can
do. When given the opportunity individuals with autism are capable of doing many things and this is
what the focus should be.

Slide Two:
Transition planning for competent adulthood: Overview and Issues.

Slide Three:

This presentation will focus on one topic in particular that there is very little relevant research and this is
a problem because we don’t attend to it at all. This is an area we shy away from. We are going to talk
about sexuality and human sexual behavior.

Slide Four:

Sex and sexuality are serious topics for discussion, but they are typically topics many of us would rather
avoid than address. There is a significant downside to not talking about sexuality: most criminal cases
for individuals with an autism spectrum disorder are for sexual abuse and not for the individuals with
autism being assaulted, but for them committing the abuse. The reason these cases are occurring is
because we are not providing instruction.

Slide Five:
This is the World Health Organization’s definition of sexuality from 1975. It is all about who we are,
independent of having autism you are a sexual human being.

Slide Six:

The eugenics movement at the time was thought to “protect” women with developmental disabilities
from abuse because men needed sex and women just endured sex. But who were the people making
these laws? Men. Sterilization was just done to “do it” because we did not want to deal. That’s a pretty
intrusive intervention.

Slide Seven:

Independent of the moral and ethical dilemmas with the eugenics movement, logically it was wrong. To
whom are individuals with developmental disabilities born, parents with disabilities, or parents without
disabilities? Parents without disabilities. This was the wrong way to go about restricting reproduction
morally, ethically and logically. As a community in terms of sexuality we are not that open.

Slide Eight:
This slide shows the three big myths about sexuality and Autism Spectrum Disorders. We need to
understand that the continued review of human sexuality exists, but unless we provide individuals with

August 2009 BINGHAMTON 193

UNIVERSITY

STATE UNIVERSITY OF NEW YORK



Institute for B ROO M E

Child Development

tg Autism Initiative: %ﬂa

Training Series

instruction, they will continue to make mistakes and get into trouble. We need to address this in a much
more proactive fashion.

Slide Nine:

The truth is that individuals with autism spectrum disorder are sexual beings. Just as neuro-typical
children discover their penis at a young age, so do individuals with autism. This is why instruction in
human sexuality is so important.

Slide Ten:

There is currently ZERO research in the field of human sexuality for individuals with autism. There are
descriptive articles and surveys, but there is not a single study on how to teach individuals with autism
to be sexually safe. This is a real problem. If you teach body part identification, use the real term, no
matter what the age is. We teach private parts generally as areas of the body that are covered by your
bathing suit. The problem is that if these are private parts, what are your other parts? Public parts. If we
teach that no one can touch your private parts what are we teaching on the flip side? Anyone can touch
your public parts. We need to start teaching that the body is private and that there are specific parts that
should remain covered and that no one can touch you without your permission. Otherwise we are not
teaching the right skills.

Slide Eleven:
Sexual education is so full of jargon. We have to be concrete so that what we teach is understood. Do
not talk about the birds and the bees, this is not concrete.
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Part 1: Skill Building
Summary

As typical adults, there is an understanding of what needs to be done in order to be independent in
an interdependent world. Due to limitations in social skills, this basic understanding is missing for
adolescents and adults with autism. Therefore, certain skills must be taught in order to promote
competence during transitions to adulthood. This includes attending to safety skills and the potential
need for adaptation of these skills depending on the setting. However, not all of these skills are easy to
teach. In order to be most effective, it is helpful to follow a four-step method to help with decision-
making for skill instruction. If you can teach the skill, teach it. If you can’t teach the skill, adapt it. If
you can’t adapt it, find a way around it. If you can’t find a way around it, then train the community to
work with an individual’s skill limitations.

Learning Objectives
1. Learn the importance of assessing current and potential future environments to prioritize skills.
2. Learn how safety skills apply to competence in adults.

3. Explain why over use of prompting can increase dependence in the learner.

4. List the 4-step method to help with decision-making for skill instruction.
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Slides

The Ultimate Transition
Strategy.

Priorities of Instruction in
Transition Programming
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Part 1: Skill Building

Slide Summary
Slide One:
We should be focusing on competency rather than independence.

Slide Two:

Transitions occur across the time span and across multiple environments. You should always be able to
explain the rational behind teaching a certain skill. Always keep in mind the functionality of the goal we
are teaching. There is a tendency to get hung up on academic goals, we need to look beyond the skills
that we think are important to the skills that are actually important and teach these skills. For example,
there are many social skills involved in teaching an individual with autism how to ride the elevator, but
often we do not think about these skills. For example when you get in an elevator, you turn around and
look at the doors. This is a skill that might be left out when teaching someone to ride an elevator,
because what are individuals with autism taught to do? Look at people!

Slide Three:

Prioritize skills across multiple environments. This will almost always be related to social navigation
skills. Most importantly attend to safety skills because there is almost always a lack of awareness of
dangerous situations. We can teach safety skills, it is difficult, but it can be done. Attend to skills that
reduce dependence. Many of the people in the community often want to help, but they do not know
about autism. Give the community skills on how interact with an individual with autism. Don’t put all
the pressure on the individual with autism.

Slide Four:

When speaking about any skill set you want to teach, teach it. The ultimate transition strategy is to
teach. We need to realize that everyone can learn skills, but the only thing we have control over is the
way we teach. Don’t think in terms of the individual not being able to learn the skill, think about it in
terms of teaching ability. For example, we have not yet found a way to teach the individual a skill set
instead of the individual is unable to learn. If you are unable to teach a skill, adapt it, for example when
teaching money skills, if the individual is unable to use dollars and coins teach them how to use a visa
check card instead. If you are unable to adapt a skill, find a way around it. For example if you want to
teach an individual to cook, but you cannot figure out a way to adapt that skill, teach the individual how
to use the microwave. If you cannot find out some way to get around the skill, teach the neuro-typicals
to deal. Think in terms of teaching the skills that the individual will get the most out of, and then figure
out how you are going to teach the skill.
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Part 2: Functional Transition Programming
Summary

In order for skill training to be effective, it is important to think of skills as functional. Therefore,
functional transitioning programming can be defined as the way we create skill development sequences
for adolescents and adults with autism to transition into the community. There are many ways to teach
skills to learners with autism, but the importance lies in the individual's ability to use those skills to seek
help, navigate their work environment, monitor their own behavior, and so on. Understanding that these
skills need to be taught for effective self-advocacy means that other less adaptive behaviors currently
used by the individual will decrease.

Learning Objectives
1. Define functional transition programming.

2. Name at least 3 components of useful transition skills in the community.

3. Name at least 3 of the poorly understood forms of self-advocacy.
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Slides

Some Useful Transition to Community

So, In Brief, We Can Then Define Skills So Why These Skills?

Functional Transition Programming As: 5 m
Personal Mobility Sty Sl

Four Basic Transition Skills
Relevant to All Students
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Some Poorly Understood Forms
of Advocacy

This, in other terms, Thadyo Specific Areas of Advocacy Instruction
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for change that is directly relevant to their
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Slide Summary
Slide One:
Functional transition planning is relevant across multiple environments. Make sure to teach skills that
are functional and relevant. Be aware of the individual and family preferences, as well as what is
expected from the community. Focus on the use of communication and pay attention to the social skill
component of each activity taught. It is hard work to teach functional skills, but we need to make an
effort to teach the right stuff.

Slide Two:

Some examples of functional skills: Teaching personal mobility (how to get from point A to point B
independently). Vocational training as a way of teaching an individual to seek assistance, for example,
by setting them up to run out of materials needed to complete the task. Endurance (being able to do
something for a long period of time) is the functional skill. For example an individual can watch TV for
hours at a time, the mere fact that he can do this shows that he is able to do something for four hours at a
time. Our job becomes finding something that is as interesting as TV. This brings us to age referenced
clothing and hygiene. We want to create a picture of competence, because if we don’t, there is a
perception of incompetence.

Slide Three:
These skills work everywhere you go. These are not just specific to one place.

Slide Four:
There are four basic transition skills relevant to all students, which are most important for the
individuals to advocate for themselves.

Slide Five:
All specific forms of advocacy are important to learn.

Slide Six:
Legal and civil rights, service acquisition and choice, personal safety, social relationships, sexual
relationships and choice and control are all critically important areas of advocacy instruction.

Slide Seven:

Some examples of poorly understood forms of advocacy: aggression, self-injury, disruption, elopement,
non-compliance, obsessing, and nagging. These are all self-advocacy skills. If you want someone to
change their behavior, nag them! This is critically important to understand. Look at “challenging
behavior” from a different perspective.
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Part 1: Social Skills Deficits and Sexuality
Summary

When talking about sexuality instruction and understanding, it is very important to consider social
skills. With increasing mobility in the community, social demands increase as well. For example, there
are different rules about social expectations in your home, your place of work, and your community.
This means that adults know when to change their behavior based on context, but this is not an
automatic skill for adolescents and adults with autism. Even more importantly, many of these contextual
cues are very subtle. As neuro-typical adults, we make these changes almost automatically, but
managing these cues is another part of social awareness that is limited for those with autism. There are a
variety of ways to teach social skills that will serve functional purposes in different environments. In this
portion of chapter 6.3, Dr. Gerhardt outlines the issues that arise when teaching social skills and
sexuality and provides examples of techniques to assist with instruction on these critical areas for
adolescents and adults with autism.

Learning Objectives
1. List the order of the 4 levels of the social world.
2. Identify the reasons for teaching social skills for appropriate bathroom behaviors.

3. Differentiate between necessary, preferred, and marginal skills.

4. Name 4 methods for teaching social skills and sexuality to adolescents and adults with autism.
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Slides

The Increasing Demands of
the Social World

Your social demands are often lowest, within your
home. Why? Because you set the rules of
pt

Your social demands at work are higher
However, work is a somewhat scripted social
environment and one with a secondary measure Of

competence (i.c., production)

Strategies to Promote Social Competence

Demand Role Social Stories or
ment Seripts

Power Card “Fluency
Training

Direct
Instruction
Modeling
Naturalistic | Train the NTs!
OPPOTIUNILiES 10 | Srategics and
use the skills -
taught

Power Cards

Power cards (Gagnon, 2001), involve the
development of social stories or scripts that
directly involve the individual learnet
personal inte: n an attempt to increase
the “power” of the intervention. For

xample, if a learner with an ASD was a fan
of a particular movie, reference to a

referred character in that movie might be
included in the script

Meta-Cognitive Strategies

Sometimes referred to as “learning to learn™
strategies, meta-cognitive strategies focus
more on teaching social problem solving

than on direct skill instruction

tion, Options, Consequen:
simulations> (Ro:
1995)
STOP — Stop, Think, Options, Pick

The Increasing Demands of
the Social World

Next comes the community at large \Why?
Because in the community you have les§ ontrol
over events and actions that impact you.

Lastly comes the world beyond your communifys
Whether a different social circle or different
country, chances are you social skill repertoire
may be less than adequate.

Demand Assessment

Demand assessment requires thatinstruction
mirrors the actual environmental defiands
of a particular situation or situations so that
those social skills with the greatest
functional relevance are those that are
taught first.

Social Fluency

Instruction in social fluency requires
attention to not just the particular skill, but
also to the timing with which the skillis
‘most optimally utilized.

he Urinal Game: Which to Choe

o 2 3

Role Play

Role play involves the repeated'rehearsal of
a particular social situation or situations. If
role play is to be effective, it must:

Reflect the real environmental demands

Be practiced under a variety of conditions

Be practiced to a fluency level

Low frequency skills may need to be revisited

Direct Instruction/Video Modeling

Myles & Southwick (1999) discuss direct instruction
a viable method of social skill insteuction and
support. DI instructional sequence includes
Rationale: How and why
Presentation: Active and multimodal
Modeling: Show what to do (vidcotape)
rification: Does the learner understand the skill (Wdeo
modelin
Evaluation: Docs the learner use the skill during DI
Generalization: Does the learmer use the skill outsde DI

Necessary, Preferred an
Marginal Skills

Wait il obersgetoff | Whei
beforeyougeton | aseat

ot eractions W
orworke

cntbriely tor
andoftes et grecting ncluding
— of person's e

Social Stories or Scripts

Popularized by ocial stories or
seripts provide son plan? for
particular social situations from the
learner’s perspective. Often times, soclal
stories are focused on skill development for
identified, challenging situations (e.
haircuts).

Self Monitoring

Self monitoring involves providing
individual learners with specific strategie
for monitoring thei social interactions,
This may involv

palm pilots or timers and may be used in'
conjunction with other strategies.
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Slide Summary
Slide One:
The social word is a central feature of autism, this lack of understanding of social behavior. We tend to
think of social skills as linear and they are not. Social skills are logarithmic. The further you get away
from your house the more complex the social world gets. Why is this? Because in your home you set the
social rules. Social demands at work are higher and this is because work is a somewhat scripted
environment.

Slide Two:
The further you get from your own environment the more complex the social skills get because you have
less control over events and actions that occur.

Slide Three:

The urinal game. You have three sets of urinals all with six urinals in it and a bunch of people occupying
the urinal. In the first set of urinals, which stall do you take? The sixth urinal because you are not
standing directly next to anyone. In the second set of urinals, which stall do you take? The first urinal
because you are only standing next to one other person. In the last set of urinals, which stall do you
take? A couple of other things about men’s rooms, we don’t talk. We do not consider urinating a social
event. When standing at a urinal you look straight ahead, you don’t look left or right, and if you look
down you look straight down. This is not a homophobia thing it is a personal space thing. Now cross the
hall and go to the women’s room and it is a completely different story. Women go to the bathroom and
talk it is a social event. Each restroom is the same size with the exact same purpose, but have completely
different social demands. If you do not go out and assess the social demands you are not going to teach
the right behavior, you will teach the wrong behavior. This is why we see adult men with autism
standing at the urinals standing their pants around their ankles, these individuals were not taught the
right behavior.

Slide Four:

There are a lot of complex skills that we teach and unfortunately we teach the most complex skills and
forget to teach the simpler skills. For example what do you do when saying hi to someone in the
hallway? This is a very complex skill and you have a very limited amount of time to process what
someone said to you and respond to what they said. As complex as social skills are, we can always
dissect them to look at what the base minimum social skill necessary is.

Slide Five:
Some strategies used to promote social competence.
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Slide Six:
Demand assessment is figuring out what skills should be taught by going out into the environment.

Slide Seven:
You can practice role-play, but they must reflect the real world standards. Role-play should not be done
slowly because this is not they way it happens in the real world.

Slide Eight:
Social stories and scripts are very popular in the autism community, but there are very mixed research
records in terms of their effectiveness.

Slide Nine:

Power cards can involve people that the individual looks up to or likes. For example using pictures of a
role model completing the activity the individual is required to engage in. The idea is for the individual
to engage in the task to be more like their role model.

Slide Ten:
Social fluency involves trying to teach social skills in an easier simpler way.

Slide Eleven:

Direct Instruction and video modeling involve showing the individual what they are supposed to do.
There is a lot of research on video modeling and it can now be considered an evidenced based practice.
Video modeling can show you what to do, but it can also show you what not to do. It can also show the
individual themselves engaging in the behavior and receiving highly motivating reinforcers for engaging
in the appropriate behavior.

Slide Twelve:

Self-monitoring involves individuals learning strategies to monitor their own behavior. For example
individuals using a watch as a visual and audio cue to remind the learner to engage in a particular
behavior when the alarm goes off.

Slide Thirteen:

Meta-cognitive or cognitive behavior strategies are decision-making strategies. These are the social
strategies that neuro-typicals tend to use. When approaching a social situation we assess the situations
and based on the assessment we consider what our options are. Then based on the options we ask what
are the consequences of engaging in a particular behavior, based on the consequences what are our best
choices and what are the best strategies to get to that choice (SOCCS). This decision-making tool has
been modified for individuals with autism to (STOP) Stop, Think, Options and Pick. When you
approach a situation stop and think about what you see. Based on what you see, decide what can you do,
then pick an option based on what you see. This will give the individual options for each situation they
approach.
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Part 2: Generalizing Skills Across Settings
Summary

The biggest challenge after teaching skills is to make sure that the individuals who learned them
are using them in the real world. In this final portion of the chapter module, Dr. Gerhardt emphasizes the
need for direct care staff to look for naturalistic situations to promote skill use. This also involves
making sure the community members who do not have autism are able to understand the needs of
adolescents and adults with autism. He also presents an example of some of the pitfalls in attempting to
create a picture discrimination program for training an individual with autism to identify who was safe
to help her with her menstrual care. Also, this presentation provides a final review of the issues in social
skill and sexuality education for learners with autism that should be considered when developing
programs.

Learning Objectives
1. Identify the 2 important components of social skill instruction.
2. Define naturalistic strategies in the context of social competence.

3. Identify at least 3 of the challenges to social skill instruction and support.

4. Identify the 5 challenges to sexuality education for learners with autism.
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Slides

Use the Skills

ill instruction, try tofocus
/ on those skills used 1) maSboficn

payback. Instruction in social skills
that are infrequently used or for which the

ack obvious (or less desirable)
may be particularly challenging for both the
learner and the instructor

This is Allison

This is Nancy

Challenges to Adequate Social
Skill Instruction or Support

lls, by their very nature, are variableacross environment,

Social skills have diverse criteria of competence
al skill instruction involves both when and wher noffowse the
as a function of multiple cues

onthe part of the instructor, 10 adequately as:

Failure, on the part of the instructor, to adequately prioriizs

skill instruction

Failure, on the part o o provide suf

and opportuni kil

to consider providing sociil
NT cohort

August 2009

Naturalistic Strategies

I skill instruction (and goal
development) needs to take place across,the
day and, in particular, outside the context ofy
the instructional settings. Look for
opportunities throughout the day to promote:
and reinforce social competence (and
approximations) and develop new,
functionally relevant goals.

Which one is Allison?

Which one is Nancy?

Challenges to Sexuality
Education for Learners with ASD.

The social dimension of sexual behavior
Differentiation between public and private
behavior and reality v. fantasy

Ensuring the maintenance of learned skillsy
particularly those associated with sexual safety

Balancing individual safety with personal
respect and individual rights

Issues related to law enfo

Train the NTs

Remember, social skills are bi-directional
Attention may need to be paid to botlyends
of the interaction.

This is Claire

Challenges to Supporting
Adults

Discontinuous services
Dearth of service
Limited interest
Staffing concerns
Access to adequate medical services
Issues with the criminal justi

Substance abuse
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Sexuality and Social Skills

All sexual behavior can onsidered
extremely complex social behavior.
However, this set of social skills is highly:

i ualized, extraord;

specific, and with a significant downside'to
its inappropriate application.

Which one is Claire?

oy Dudad U

Issues in Behavioral Intervention
With Adolescents & Adults With ASD
The importance of the appropriate use of
positive reinforcement remains significant

Function, function, function

‘Why do I think I have to intervene?
To what extent does the display of the
behavior limit his or her life?

When is a “behavior” an “idi

BROOME
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Slide Summary
Slide One:
The biggest challenge is to use the skill. We are all social for a reason. Stop teaching skills that are not
going to work.

Slide Two:
Social skills instruction is a 24-hour a day, seven days a week skill set. It needs to occur across all
relevant skill settings.

Slide Three:
Train the neuro-typicals because social skills are bi-directional.

Slide Four:
All sexual behavior can be considered complex social behavior that is highly individualized.

Slide Five:
Colleagues wanted to teach a woman with autism what individuals could help them with their menstrual
care and who cannot. This program started with picture identification.

Slide Six:

One thing we do know about individuals with autism is that they do not tend to identify people by their
face, but by other features. One girl has long hair, the other girl has short hair and the other one has her
hair pulled back. One has blue on while the other two are wearing white.

Slide Seven:
This is Claire, we got three other women who have shoulder length blonde hair.

Slide Eight:
Then what did we do? We took a picture of the three other women in front of a white wall and the
picture of Claire in front of the stock room!!

Slide Nine:
This is Nancy.

Slide Ten:
This time we got it as close to right as we possibly could. Which one is Nancy?
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Slide Eleven:

Do you want to see what you have to be able to get to? Now which one is Nancy? They all are! Nancy
with hair pulled back, Nancy with a closed smile and Nancy with an open smile. Unless you want to tell
your staff that they have to dress the exact way and wear their hair the exact same way you have to get
to this level, they are all Nancy.

Slide Twelve:
An example of a script used to teach an individual how their body is going to change as they approach
puberty.

Slide Thirteen:

By definition social skills are going to be one of the hardest things we can teach. We have to teach
when and when not to use the skills because it is not always the same. We need to take responsibility as
the instructor, if we do not adequately assess and prioritize the social skill.

Slide Fourteen:

Overall challenges to sexuality education is the social dimension. There is a difficultly distinguishing
between reality and fantasy. For example, an individual who wants to become a pizza deliverer because
he saw one on the television have sex with three women.

Slide Fifteen:
List of challenges to supporting adults.

Slide Sixteen:

Priorities need to change; we do not need to change every behavior. Consider the fact that if we were
constantly observed the way individuals with autism are observed, we would each have at least three
behavior plans.

Slide Seventeen:
Quality of life is the bottom line. Enhancing quality of life is tough, but it is what we have to do. If
quality of life was easy, everyone would be doing it.

Slide Eighteen:
Quality of life is a constant interaction of all eight variables.

Slide Nineteen:
Choice is a key component of quality of life. If you have significant control of your life your
competence gives you a life. This is the goal of everything we do.

Slide Twenty:
It is really easy to be successful when you set the bar low. We need to set the bar high, I would rather
fail when I have high expectations then succeed when I have low expectations. We need to think big.
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Slide Twenty-one:
We need to involve everyone in order to have the most effective use of skills. We want to teach the
skills that are most likely to be used.

Slide Twenty-two:
Good effective transition planning is effortful and time consuming and there are no known shortcuts, but
when the planning is done well, the outcomes are worth the effort.
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